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Foreward

This teaching guide is based more on principles than specifics. Of course, you will want to
monitor your students for basic reading comprehension and to discuss specific elements of
each story in class. What we have attempted to do here is to provide you with a structure
through which to understand oral histories as a category, with principles and activities that can
be applied to each individual selection.

“Voices of America” is nonfiction, and it’s a journalistic type of nonfiction that reflects upon
history in much the same way a good newspaper reflects upon current events. 

In recent years, newspapers have tried to get away from dry coverage of speeches, meetings
and legislative sessions in favor of telling the stories of the people who are effected by the
policies and decisions made in those sessions. 

At the same time, social studies teachers are working to find the authentic resources that can
transform history from a list of dates and events and famous people into a compelling story of
the real effects of these milestones on the people who lived in those times.

Good newspapers still report on those meetings, and good history texts don’t neglect to cover
the dates, events and battles. But both have learned that the experiences of the average person
is an unsurpassed storytelling method for helping readers understand the true impact of those
larger, more theoretical major events.

In putting together this collection, we eliminated fragmentary stories in favor of those which
told a coherent story. We also avoided stories with elements and attitudes of past societies that
would have been difficult to explain to young readers. And, while editors have the luxury of
coaching reporters to rework their less successful pieces, our “reporters” are long gone, so we
had to eliminate stories that seemed to be more about the creativity of the interviewer than
about the life of the person being interviewed.

Which brings us to this point: You will find that there are some segments in which you feel
you are hearing the speaker clearly, and others where you can plainly sense the presence of the
writer. It’s a topic worth exploring, in these stories and in the newspaper articles that surround
them in the newspaper, before you turn your students loose to conduct their own interviews. 

Good reporters are compelling and accurate, but the great ones are also invisible! 

Mike Peterson Lisa Sax
Project editor Curriculum writer

A word of caution: Our usual advice is to let students wander freely, in the newspaper,
at the library or on various reference sites, and find whatever interests them. There is a large
collection of stories from The Federal Writers Project online at www.memory.loc.gov, but we
suggest you keep a close watch on your students’ explorations in this topic area. People in
the 1930s, even the best and kindness of them, were not living in a multicultural world and
often made assumptions, and statements, about each other that, to a modern reader, can be
disturbing. In addition, the frankness of interviews with former slaves is highly suspect
because of the tendency of older African-Americans in that era to be polite and hospitable
to the well-meaning young white writers who came to visit them and collect their stories.
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Overview
This teaching guide contains the following components:

Historical Background Information

This section provides the context and historical background information for the period of time
in which the oral histories were compiled.

Oral History 

This section includes specific information about oral history and storytelling. Brief suggestions
for additional learning experiences, both in understanding the oral histories in this series and in
preparing your students to collect their own examples of oral history. 

Culminating Activity Suggestions

This section includes culminating activity ideas that can become the centerpiece of this learn-
ing experience and will become the organizing factor of the learning experience. The model is
based on the principles of Integrative Teaching.

Mini-Lessons

A series of mini-lessons are provided to teach necessary skills and concepts associated with
this unit. Mini-lessons focus on the teaching of writing and researching. Newspaper-based
instructional activities are included.

Templates and Activity Sheets

This section includes reproducible templates and activity sheets for this learning experience.

Resources

This section includes a variety of resources for teachers and students:

Historical information
Storytelling and Oral History 
Research tools
Literature
Web Sites
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Historical Background Information

The Federal Writers’ Project was established in 1935 as part of the Works Progress
Administration. Writers, editors and researchers were employed for a variety of tasks, including
the compilation of oral histories.

A unit on the Federal Writers’ Project affords educators the opportunity to present a multiperspective
view of events which have influenced the American culture and customs of today. Many of today’s
government programs can be traced to legislative acts formulated during the Great Depression era.

The interdisciplinary aspect of this learning experience serves to reinforce skills and concepts
while aiding students’ understanding of the impact of historical trends and movements.

Although there are over 2,900 contributed oral history pieces, the selections included in this series
were chosen to reflect a variety of trends and movements. They were also chosen in consideration
of the audience. Some of the original submissions included in the collection deal with delicate
matters; therefore, precaution should be taken before directing students to the Library of
Congress Web site to read other oral histories.

The trends and movements addressed throughout the Federal Writers’ Project as a whole can be
divided into the following categories: hardships of pioneers settling in the United States, immigration
between 1840-1920, adventure (outlaws, nature, culture), war tales, African-American experience,
industrialization of America, and hardships of the Great Depression era.

Contextually, the writing pieces are rich in history, color, perspective, and detail. Mechanically,
the inclusion of vernacular language, dialect, and idiom reflect individuality, culture and region.
As a whole, the Federal Writers’ Project is a record of past history and an authentic compilation
of primary source material.

Resources

www.memory.loc/gov
This is where many of the oral histories can be located. The site offers a wealth of information
about the Great Depression and has links to direct you to sites that contain specific information
about President Roosevelt, WWI, and the economy at that time.



Understanding Oral History 

What is oral history? 

In recent years, mainstream America encountered traditional oral history in “Roots,” when Alex
Haley wrote of returning to the African people of his ancestor, Kunta Kinte, and hearing the
griot recite the generations of history back to when a young boy was taken by slavers. That level
of objective precision is not found in all traditional oral histories, but even mythic stories have
proven true around the world: The Trojan War was considered a legend until the ruins of Troy
were found in the 19th Century, and a tribe in British Columbia proved their land claims when
the “myth” of an angry bear-god swiping the top off a mountain with his paw was verified by
the discovery of an ancient village destroyed by a mudslide.

Modern oral history can be as informal as the family sitting around the Thanksgiving table remi-
niscing, or it may be the type of interview found here and in Studs Terkels “Working.” They may
be couched in formal language, they may be casual and they can be humorous. They can also be
full of personal perceptions and urban legends, and one should always be alert to what is being
reported from actual personal experience and what is a repetition of “what everyone knew.”

In addition, there is a difference between a transcription and the type of “interview” in the
Federal Writers Project. While the material was gathered in the form of oral history, it was
reported in writing, with varying degrees of purely objective accuracy. In some cases, writers
have attempted to recreate dialect with mixed results. In others, they have clearly projected their
own perceptions into the structure of the reported interview. (We have tried to select the best
examples of good practices, of course.)

But even a transcript of an interview is generally edited. When we speak, we pause and use fillers
like “you know” and “um” that are distracting and repetitive in print. We may change the structure
of a sentence in mid-stream, so that a literal transcript would be almost incomprehensible. 

In teaching how to evaluate an oral history, remind your students that they are “hearing” both
the speaker and the reporter.

In teaching how to collect an oral history, remind them of the importance of listening carefully
so you can ask the right questions -- “When did that happen?” “Where were you living then?” --
but of also “staying out of the way of the story.” Don’t keep interrupting. 

In reading and teaching the selections in “Voices of America,” you should be working on two
levels: Understanding the person whose story is being told, but also understanding how and why
that story is being told.

But that is how you should read and teach any history. 

Voices of America



Culminating Activity: An Integrative Framework

The culminating activity that you select will define the scope and sequence for the instruction of
this unit. Once you have established the end result for this learning experience, you work back-
ward to determine the objectives and goals for each lesson. Assessment is contingent upon the
lessons you choose to implement.

Stevenson and Carr (1993) suggest that optimal learning takes place when learners are given
opportunities for exploration and inquiry. He reports that integrative learning removes the emphasis
on core content teaching and opens the door for meaningful and relevant exploration. The following
is an abbreviated version of a learning experience using an integrative  model:

Step One: Ask students to discuss in small groups concerns they have about their own 
community. Have students generate a list of responses of the social problems they 
believe exist.  For example, the list might include: homeless people, lack of jobs in
the area, high poverty, high crime, etc.

Step Two: Using the student-generated response list, focus on one particular item. Relate that 
item to another place or era, for instance, the Great Depression era. (This era was 
difficult for many... no jobs, poor economy, etc.). Make generalizations and 
comparisons. Introduce students to the learning experience ... an exploration of 
people’s lives through oral histories.

Step Three: Explore culminating activity suggestions with students and select the one that is 
most feasible, practical and engaging for you and your students.

Step Four: Outline the objectives, goals, skills and concepts that will become the focus for the
unit. Gather materials and resources. Align your lessons with educational standards
and assessments. Sketch an overview or timeline for the unit. Organize.

Step Five: Implement 

Step Six: Complete culminating activity, reflect, and assess.

Step Seven: Share the success of the learning experience.

Voices of America

Resources

To learn more about the Integrative Model for Teaching, I highly recommend the book,
“Integrative Studies in the Middle Grades: Dancing through Walls” (1993) by Stevenson and
Carr.



Culminating Activity: Suggestions for Learning Experiences

There are many different culminating activities for consideration. The following are brief
descriptions of projects compiled from numerous educators:

❐ Interview a series of prominent community members (elected officials, school 
superintendent, businesspeople, local historians, etc.) and create a written compilation 
of oral histories. Present the bound book to the public library, the chamber of commerce 
and/or the historical society.

❐ Have each student interview an older family member or family friend and create a 
written compilation of oral histories. Create a classroom book and invite all of those 
interviewed to your classroom for a reading.

❐ Adopt a local business or organization that has been a part of the community for at least 
50 years. Draft a formal proposal to compile oral histories submitted by employees. 
(There are actually companies that are paid to do this for business organizations.) 
Complete the project and present to the business. Relate oral histories to the evolution of
the company and the challenges it has faced through the years.

❐ Select a theme and compile oral histories related to the specific theme. For example, you
might decide to compile oral histories of local war veterans.

❐ Adopt a nursing home and have students compile oral histories of its residents. Present 
the completed project to the individuals, their families and the nursing home.

❐ Select a historical event that had an impact on many people. Compile oral histories 
related to individuals recollection of the moment they became aware of the news. For 
example, JFK’s assassination, the World Trade Center attack, the Challenger explosion...

❐ Select an occupation to examine from a historical perspective. Interview older members 
of the community who worked in an industry for many years and younger members who 
are new to the field. Compile oral histories related to how the industry has changed with 
technological advancements.

❐ As a class project create an oral history of your school. Gather information about the 
rules and the people, past and present, related to the history of your school. Conduct 
interviews of teachers and support staff. Develop a timeline of events that have changed 
the school such as new construction, addition of another grade-level, development of an 
outdoor retreat or garden, etc.

Voices of America



Projects and Activities

The oral histories that are compiled can be represented in a variety of ways other than written
pieces. For example:

� Create a Power Point Presentation
� Develop a Web site
� Writing poetry
� Creating a collage
� Design a quilt
� Develop a screen play based on a piece and act it out
� Video Tape Presentations
� Dress in period clothing & become the interviewee
� Create Dioramas to set the scene
� Paint a class mural
� Compose song lyrics
� Illustrate or use photography to tell the story

Extended Activities for select segments of “Voices of America” 

Watch a film that relates to the specific time period of the segment. For example, the film adap-
tation of Harper Lee’s “To Kill A Mockingbird” depicts the south during the Great Depression,
“Hester Street” depicts the experience of Jewish immigrants in the 19th century, and there are a
variety of films, some better than others, through which to explore the development of the West.

After reading a selection, have students write a journal entry from the perspective of the person
interviewed. Write about the typical day.

Write a letter to the person in the selection explaining how modern technology would solve a
problem or enhance the quality of life.

Create a mini-museum with replicas of artifacts that existed in the period represented by a
selection from “Voices of America.”

Based on the information you have gathered about a particular period of time associated with a
selection, create a mock front page of a newspaper complete with headlines, illustrations and
news stories relevant to the time.

Compare and contrast various selections from the series, using a Venn diagram. How are the
stories similar? How are they different?

Voices of America



Culminating Activity: Now What Do I Do?

Now that you have decided on the culminating event or activity, it is time to map out your 
objectives, goals, assessments, standards and timeline for learning.

Create a list of your overall objectives and goals for the learning experience. For example:

✔Students will define oral history
✔Students will compare and contrast federal programs enacted during the Great Depression era 

with federal programs that exist today. (or comparable goal in your selected area of concentration)
✔Students will interview a community member.
✔Students will analyze and categorize oral history selections based on themes. 
✔Students will construct a diorama to depict a setting.

Link your objectives and goals to instructional activities and assessments. For example,

Once you have determined what it is you would like your students to learn from engaging in the
learning experience, you are ready to create a timeframe and gather resources. For example, the
following abbreviated schedule demonstrates how you might set this up for your classroom, if
you were using the series to study the Depression.

Voices of America

Week 1

* Define oral history

*Brainstorm ideas

*Examining Great Depression 
era photographs

*Economy Comparisons...then 
vs. now

*Reading first “Voices of 
America” selection

Week 2 Week 3

* Historical events of the 19th 
century

*Note Taking 

*Examining archival 
information

*Story tellers

*Reading second “Voices of 
America” selection

* Interviewing  Techniques
Arrange for a reporter or 
editor to speak to class

*Federal programs...then and
now

*Examining industrialization

*Identifying themes

*Reading third“Voices of 
America” selection

Resources: Newspapers, books Resources: Newspapers, books Resources: Newspapers, books,
PBS video tape

Objective: “Student will interview a community member.”
Day 3 Lesson Plan: Conduct mini-lesson on interviewing techniques.
Assessment: Assigned homework: conduct an interview with family member or 

friend. Transcribe the interview in writing.

(Link to national or state standard that the lesson meets)



Mini-Lessons Section

The following section includes a series of mini-lessons that may be helpful for your culminating
project. The brief mini-lesson plans focus on specific skills and concepts related to writing and
researching.

Mini-Lesson 1: Interviewing 

Interviewing demands attentive listening and recording skills. Reporters conduct interviews
and often include quotes in a story to tell readers that the words were spoken by the person
interviewed.  

Select a news story that uses quotes and discuss the questions the reporter may have asked the
individual interviewed.

Using the list of questions, rewrite responses using quotations.

Share the draft of the transcript and make revisions.

Extended activity or assessment:
Assign a selection from “Voices of America” for student to analyze for possible questions the
reporter may have asked. Write responses using quotations.

Voices of America

Mini-Lesson 2: Interviewing: Fishbowl Discussion

Interviewing demands attentive listening and recording skills. Reporters must listen carefully
and record exactly what is said.

Select a news story for the whole group to read. Select five members to sit in a circle in the
middle of the room to discuss the news article. 

Assign all others a member of the “fishbowl” to focus on while discussion of the news article
takes place.

Students who are listening should be keeping a written record of what the designated speaker
says. 

After the discussion the “recorders” should share quotes he/she recorded for accuracy.

Extended activity or assessment: Assign a selection of “Voices of America” for all students to
read. Create a “fishbowl” group and assign recorders. 
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Mini-Lesson 4: Critical Reading

When you are reading for information, it is important to take notes and ask questions about
what you are reading. Sometimes something you read reminds you or something else.
Understanding how to become a “critical” reader is a skill that can help you remember and
make sense of what you read. When you make connections to what you are reading, you
become a critical reader.

Select a news article on something that interests you. As you are reading:

❐ circle unfamiliar words and jot down what you think the word may mean,
❐ underline sentences that leave a question in your mind
❐ write notes in the margin about how a statement makes you feel as a reader
❐ if something reminds you of something you have read, write “T-T” (text-text)
❐ if something reminds you of something you have experienced, write “T-S” (text-self)
❐ if something reminds you of something you have encountered some other way (a 

song, a movie, a TV documentary), write “T-O” (text-other)

Extended activity or assessment: Annotate a selection from “Voices of America”

Mini-Lessons Section (cont.)

Mini-Lesson 3: Descriptive Writing

Descriptive writing uses language to make it more interesting and appealing to readers. This
kind of writing uses words that provide an image in a readers mind, usually through the sens-
es - sight, smell, sound, touch, and taste.

The sports section and arts and life section of newspapers usually contain many examples of
descriptive writing. Look through the newspaper and select two examples.

Select a features article and using a highlighter mark the words that appeal to senses.
Eliminate these words and rewrite in plain language.

Read the original and the rewritten version of the article. Which is more interesting to read?

Choose a photograph of a person, place, event or item from the newspaper. Write a descrip-
tive paragraph and share aloud.

Extended activity or assessment:  Rewrite a passage from “Voices of America using less
descriptive language, or more descriptive language.



Mini-Lesson 5: Lead Writing

A lead is the first sentence of a story, it “leads” the reader into the story. The lead sets the
mood for the rest of the story and needs to be interesting enough to make people want to read
the story. Sometimes spelled “lede”. In a news story, the lead should contain the most 
important information.

Learning how to write a creative and catchy lead will help make your stories interesting.

Look at news stories and collect leads that you think are well-written. Notice the use of verbs
and phrases.

Clip a cutline from the newspaper and write a lead. 
(A cutline is brief information that describes a photograph)

Exchange your lead with a classmate for peer review.

Extended activity or assessment: Review the types of leads used in  Voices of America”
Select one to critique. Discuss what makes a good lead.

Mini-Lesson 6: Organizing Story Structure

Organizing your thoughts when you are beginning to write is an important task. All stories
have a beginning, middle and end but not all stories are written in that order. Some writers
begin at the end of a story while others chose to start at the beginning. News stories contain
transitional phrases to help readers determine the order. Words like then, first, and finally
help move the story along.

Select at a news article and look for transition words. Cut out the paragraphs or sentences and
place them in order from first to last. Is the story as appealing when written in chronological
order?

Extended activity or assessment:
Review a selection of “Voices of America” for the use of transition words. Highlight all tran-
sition words. Cut out paragraphs of the story and arrange in a different order. Tell how it
changes the story and what the writer must do to make the story make sense.

Voices of America

Mini-Lessons Section (cont.)
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Mini-Lessons Section (cont.)

Mini-Lesson 7: Information Seeking and Objectivity/Subjectivity

Reporters must write with objectivity which means he/she must try to state facts in an 
unbiased manner. She must try not to make inferences that cannot be supported by the actual
facts. Columnists often write subjectively which means they are able to draw conclusions or
make inferences.

Select a comic strip from your newspaper. Study the strip and list what you can infer or con-
clude about the comic strip character’s personality, feelings or physical being. (Is the charac-
ter lazy, happy, wealthy?)

What information supports your inferences or conclusions? Write a paragraph describing the
character in an objective manner and another in a subjective manner.

Extended activity or assessment:  
Review a selection from “Voices of America.” Write an objective character sketch and a 
subjective character sketch. Compare the two and explain the information that supports your
writing pieces.

Mini-Lesson 8: Research Gathering

Research gathering is essential to add supporting information to your stories. Reporters con-
duct research while they are gathering facts for their stories. There are many resources you
can use to find factual information. Books, encyclopedias, almanacs and the Internet are com-
monly used tools for research.

Look through your newspaper and find examples of source information. Charts and graphs
usually contain a reference to where the information came from or who provided the graphics.

Write a list of the sources you mostly use to obtain factual information when conducting
research. Where are these sources located? (almanac, thesaurus, dictionary, encyclopedia)

Extended activity or assessment: Review a selection from “Voices of America”. You will con-
duct preliminary research about an element of the story. For example, you might chose to
research a place, a time period, or an item mentioned in the story. List the research resources
you have available and how these resources may help you gather information about the topic.



Voices of America

Mini-Lesson 9: Critical Analysis and Evaluation

Editors regularly discuss the importance and placement of news stories. At times, it is neces-
sary to defend a position regarding how important a news story is and where it should be
placed according to its importance.

Look at the front page of the newspaper. Do you agree with the placement of the news 
stories? If you disagree with the position of a classmate, explain why.

Be prepared to debate your opinion.

Write a paragraph about the experience of debate. Was your opinion altered by the argument
presented by another?

Extended activity or assessment:  
Review a selection from “Voices of America.” Take a position on whether this piece is 
important to the collection. Be prepared to debate your position.

Mini-Lesson 10: Language, Dialect and Idioms
An idiom is a group of words which, when used together, has a different meaning. Idioms are
used to give the reader a colorful perception. Idioms tend to be informal and quite clever. For
example, to say someone is in the “dog house” means that person is in trouble.

Metaphors and similes are types of idioms. Similes use the words like or as to state a compar-
ison. “She’s as busy as a bee,” is an example of a simile.  Metaphors are used for comparisons
but do not use like or as. “He’s a live wire,” is an example of a metaphor

Examples of idioms can usually be found in the sports section of the newspaper. Find several
examples and discuss how they are used to make stories more interesting.

A dialect is a way a language is spoken in a particular place or by a particular group of 
people. You may not find examples of dialect in newspaper articles but often oral histories
will include dialect.

Extended activity or assessment:  
Review a selection from “Voices of America.” Discuss the use of language, dialect and
idioms.

Mini-Lessons Section (cont.)



Templates and Activity Sheets

The following section includes reproducible templates and activity sheets that can be duplicated
and used for each oral history throughout publication of “Voices of America.” The templates are
designed to facilitate instruction and discussion of each of the individual segments. Templates
can serve as discussion guides. 

Components include content analysis, grammar and punctuation usage, and historical relevance.
Newspaper-based instructional activities related to skills and media arts provide opportunities to
make connections with current issues.

Content Analysis Template:
Use this template to examine and critically analyze the body of work. Story structure, content
identification, and comprehension are embedded in each of the questions included on this sheet.

Grammar and Punctuation Template:
This activity sheet will elicit response regarding grammar and punctuation. It focuses on 
discrete skills.

Historical Context:
This activity sheet is designed to draw on concepts and knowledge related to the significance of
the historical periods embedded in the text of each of the selections. 

Newspaper Connections and Media Arts:
The activity sheet included provide further opportunities to transfer knowledge and make 
connections with current issues.

Voices of America

Web Tip
http://historymatters.gmu.edu/mse/oral/try.html

Visit this site and try your hand at five activities designed to simulate interviewing variables.
“Test your critical skills with these exercises designed to explore how oral history works as
historical evidence. Ask yourself how these factors affect the outcome of each interview:”

#1: Who is talking? Listen to 3 interviews taken with members of the same family. 
Gender and generational differences are examined.

#2: Who is the interviewer? Read 2 interviews given to the same woman.
#3: What are they talking about? “Iconic Story” - examines what can we learn about someone

from what they value in life 
#4: Why are they talking? Read excerpts from interviews with the same person, an examination of 

purpose
#5: What are the circumstances of the interview? Take a quiz to help you recognize how

circumstances can influence an interview.



Name _________________________________________ Date __________________

1.) Describe the setting of this selection. Where and when does it take place?

2.) Describe the images evoked by this piece.

3.) If you could ask the individual who was interviewed for this piece two questions, what 
would you ask?

4.) How would this experience be different if it was set in a different time 
period such as today?

5.) Identify something in this memoir that reminds you of something you have read, 
experienced or learned.

6.) Explain the main focus of this memoir. Why do you think the person interviewed chose 
to relate this memory? 

7.) What category does this fall under according to the following themes: hardships of 
pioneers settling in the United States, immigration , adventure (outlaws, nature, culture), 
war tales, African-American experience, industrialization of America, and hardships of 
the Great Depression era?

Voices of America: Content Analysis Template



Name _________________________________________ Date __________________

Create a transcript for an interview based on this selection. 
Develop questions that can be answered by the information provided in the 
memoir. Rewrite the passage, paying close attention to grammar and mechanics of writing. 

Question:

_____________
(Your Name)

Answer:

Question:

Answer:

Voices of America: Grammar and Punctuation Analysis



Name _________________________________________ Date __________________

Upon reading the oral history selection you will conduct research related to the time period it
encompasses. 

When might this story have taken place? Identify clues that will help determine the time period
of which the memory takes place. For example, is a date included or does the essay include ref-
erence to a historical event such as a war?

Where might this story take place? Identify geographical clues such as weather, location, or
mention of city or state.

Does the story involve any means of transportation? What does this tell you about the period or
geographic location of the story setting?

Based on the clues, gather research about the time and/or place that this story takes place. Use
your findings to discuss how the individual interviewed for the story may have lived.

Voices of America: Historical Context



Voices of America: Media Arts & News Connections

Name _________________________________________ Date __________________

America is often referred to as the “melting pot.” Many of the selections included in “Voices of America”
tell a story about immigration or embody cultural diversity. 

How different is America now then in the time period represented in the selection?

Categorize the selection of “Voices of America” as most representative of: a community, 
political, cultural or economic issue. Explain why.

Find a current news story that represents the same category of the selection. Compare and contrast the
“Voices of America” selection with the news story.
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Web Resources

http://historymatters.gmu.edu/mse/oral/try.html
Resource to understand oral history - purpose and variables of interviewing

www.oralhistory.org.uk
Oral History Society - Practical advice for getting started with oral history

www.teachwithmovies.org
Commercial site offering lessons related to movies, infused with character education

http://memory.loc.gov
Library of Congress - Oral histories

http://bancroft.berkeley.edu
Tips for interviewers

www.whatkidscando.org
Bland County History Archives - contains interviews, photographs, documents in “Student Works”

www.educationworld.com
Search engine for lesson plans including oral history projects

www.kidlink.org/KIDPROJ/FamHistory
The Family History Project includes genealogy links

www.nisk.k12.ny.us/fdr/
Unit on political cartoons from the era of the Great Depression

www.davison.k12.mi.us/newdeal/index.html
Lessons on labor history - documents, webquests and news articles

http://lcweb2.loc.gov/ammem
Library of Congress - American Life Histories and Images

http://newdeal.feri.org
New Deal Network - lesson plans, web projects and materials on the Great Depression

http://www.newdeallegacy.org
National New Deal Preservation Association - Images and Projects

http://xroads.virginia.edu
“America in the 1930’s” project

http://titania.cobuild.collins.co.uk/Idiom.html
Visit this site daily for the idiom of the day.


